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INTRODUCTION

The International Baccalaureate Diploma Programme is a rigorous pre-university course of studies,
leading to examinations, that meets the needs of highly motivated secondary school students between
the ages of 16 and 19 years. Designed as a comprehensive two-year curriculum that allows its
graduates to fulfill requirements of various national education systems, the Diploma Programme
model is based on the pattern of no single country but incorporates the best elements of many. The
Diploma Programme is available in English, French and Spanish.

The curriculum is displayed in the shape of a hexagon with six academic areas surrounding the core.
Subjects are studied concurrently and students are exposed to the two great traditions of learning: the
humanities and the sciences.

IB Diploma Programme Guide: Creativity, Action, Service, August 2001 1



Diploma Programme candidates are required to select one subject from each of the six subject
groups. At least three and not more than four are taken at higher level (HL), the others at standard
level (SL). Higher level courses represent 240 teaching hours; SL courses cover 150 hours. By
arranging work in this fashion, students are able to explore some subjects in depth and some more
broadly over the two-year period; this is a deliberate compromise between the early specialization
preferred in some national systems and the breadth found in others.
Distribution requirements ensure that the science-orientated student is challenged to learn a foreign
language and that the natural linguist becomes familiar with science laboratory procedures. While
overall balance is maintained, flexibility in choosing higher level concentrations allows the student to
pursue areas of personal interest and to meet special requirements for university entrance.
Successful Diploma Programme candidates meet three requirements in addition to the six subjects.
The interdisciplinary Theory of Knowledge (TOK) course is designed to develop a coherent approach
to learning which transcends and unifies the academic areas and encourages appreciation of other
cultural perspectives. The extended essay of some 4000 words offers the opportunity to investigate a
topic of special interest and acquaints students with the independent research and writing skills
expected at university. Participation in the creativity, action, service (CAS) requirement encourages
students to be involved in creative pursuits, physical activities, and service projects in the local,
national and international contexts.

For candidates graduating in 2003 and thereafter

INTRODUCTION
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NATURE OF 
CREATIVITY, ACTION, SERVICE

CAS is the quality difference of the IBO—María Piaggio, member of the CAS committee

The creativity, action, service (CAS) requirement takes seriously the importance of life outside the
world of scholarship, providing a counterbalance to the academic self-absorption some students may
feel within a demanding school curriculum. The creative, physical and social development of human
beings can be shaped by their own experiences. Participation in CAS encourages students to share
their energies and special talents while developing awareness, concern and the ability to work
cooperatively with others. The IBO’s goal of educating the whole person and fostering more caring
and socially responsible attitudes comes alive in an immediate way when students reach beyond
themselves and their books. The educational benefits of CAS apply in the school community, and in
the local, national and international communities.
CAS should extend the students. It should challenge them to develop a value system by which they
enhance their personal growth. It should develop a spirit of open-mindedness, lifelong learning,
discovery and self-reliance. It should encourage the development of new skills on many levels: for
example, creative skills, physical skills and social skills. It should inspire a sense of responsibility
towards all members of the community. It should also encourage the development of attitudes and
traits that will be respected by others, such as determination and commitment, initiative and empathy.
Although there are three elements to CAS, it is important not to consider them as mutually exclusive.
CAS is about the education of the whole person, and the three elements are therefore interwoven.
Together, they enable a student to recognize that there are many opportunities in life, away from formal
academic study, to grow in knowledge of life, self and others. Creative and physical activities are
particularly important for adolescents (probably more so than for any other age group) because popular
culture informs and shapes their desires and values. There are also pursuits which offer much opportunity
for fun and enjoyment at a time which is, for many young people, full of stress and uncertainty. 
The service element of CAS is, in itself, the most significant, but the two other elements are also very
important, as they provide access, balance, and flexibility to meet individual students’ interests and
preferences. However, even more important in the model is that it is not just a matter of three
individual parts: uniquely in the Diploma Programme it is the interaction of them all that creates the
richness of CAS. The whole of CAS is greater than the sum of its parts.
While it might be maintained that the Diploma Programme hexagon model is currently the best
available to develop academic skills and talents, it is more difficult to determine what the formula
should be to develop a student’s “informed heart”. The development of an “informed heart” should
be an integral part of a student’s international education. But how it can happen is obviously the crux
of the matter; at the very least we need to take into account vast individual differences. 
The IBO recognizes that schools authorized to offer its programmes worldwide operate in diverse
geographical, cultural, economic and political environments. While acknowledging global diversity,
each school’s CAS activities must be central to the Diploma Programme and reflect the school’s
understanding of the philosophy and spirit that inform the CAS requirement.
Although the IBO does not officially recognize CAS activities undertaken by candidates for an IB
Certificate, because of the educational benefits it is strongly recommended that all students participate.
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What is CAS?

It is an inside vibration, it is how and not how much—María Piaggio

CAS is a framework for experiential learning, designed to involve students in new roles. The
emphasis is on learning by doing real tasks that have real consequences and then reflecting
on these experiences over time. 

This process of doing and reflecting on the doing provides an excellent opportunity to extend
what is learned in the classroom to a form of service, such as applying science (from, for
example, biology or environmental systems) to the environment, or applying technology
(from, for example, design technology) to the design of devices to help people who are
disabled or to improve living conditions in a home or town or refugee camp.

 Service is not simply an emotional impulse, it is a demonstration of attitudes and values—María Piaggio 

The most meaningful CAS experience comes from spending time with others to build
relationships and develop the self-worth of both server and served. In the design and
construction of their CAS schedules, coordinators are strongly encouraged to emphasize
these aspects as much as possible. Appropriate activities might include:

• physical assistance to the elderly

• a structured series of visits to a home for orphans

• helping with rehabilitation at the local hospital

• teaching basic literacy 

• establishing and coaching a sports team for disadvantaged youngsters

• establishing and leading a musical ensemble for visually impaired people

• involvement in a theatrical production to which refugee children are invited

• teaching the use of computers

• environmental restoration and protection.

The activities should be undertaken gradually, be appropriately adapted to the circumstances,
and take into account the students’ aptitudes and preferences. The experience should never be
a shock for students; this would be counter to the educational aims of CAS; rather it should
reward and enrich all involved. When well carried out, CAS should build self-esteem,
self-confidence, autonomy and self-reliance.

CreativityCreativityCreativityCreativity
This aspect of CAS is interpreted as imaginatively as possible to cover a wide range of
arts and other activities outside the normal curriculum which include creative thinking
in the design and carrying out of service projects. (See “Examples of Good Practice”.)

This could involve doing dance, theatre, music and art, for example. Students should
be engaged in group activities, and especially in new roles, wherever possible.
Nevertheless, individual commitment to learning an art form is allowed, where it
respects the requirements for all CAS activities: that goals are set and the student
reflects on progress.

NATURE OF CREATIVITY, ACTION, SERVICE
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Action 
This aspect of CAS can include participation in expeditions, individual and team
sports, and physical activities outside the normal curriculum; it also includes physical
activity involved in carrying out creative and service projects. Action may involve
participation in sport or other activities requiring physical exertion—such as
expeditions and camping trips, or digging trenches to lay water pipes to bring fresh
water to a village. Students should be encouraged towards group and team activities,
and undertaking new roles, but an individual commitment is acceptable where the
general requirements of CAS are met: goals are set and the student reflects on progress.

Both creativity and action can be enhanced by incorporating the service element.
Students involved in the arts and in physical activities might consider coaching
young children, seniors in residential homes, street children and so on.

Service
Service projects and activities are often the most transforming element of the
Diploma Programme for the individual student; they have the potential to nurture and
mould the global citizen. Service involves interaction, such as the building of links
with individuals or groups in the community. The community may be the school, the
local district, or it may exist on national and international levels (such as undertaking
projects of assistance in a developing country). Service activities should not only
involve doing things for others but also doing things with others and developing a
real commitment with them. The relationship should therefore show respect for the
dignity and self-respect of others.

What is not CAS?
What is, or what is not, CAS is a question which coordinators are frequently asked. The asking
of the question may show an inappropriate attitude. If CAS becomes a points-scoring exercise,
rather than an interesting variety of activities that the student finds intrinsically worthwhile
and rewarding, and which is mutually beneficial to the student and to his or her community,
then its purpose is lost. It is important that the spirit of CAS be considered at all times.

Generally, CAS is not taking place when the student is in a passive rather than an active role.
There should be interaction. If the student is passive, nothing of real value, either for the
student or for other people, results from what the student is doing, and no real reflection is
possible. In such circumstances the student will be able to meet the objectives of CAS only to
a very limited extent. Examples of activities which at first sight would appear to be
inappropriate are listed below.

• Any class, activity or project which is already part of the student’s Diploma
Programme.

• An activity for which a student is personally rewarded either financially or with
some other benefit (unless this benefit is passed on in full to a worthy cause).

• Doing simple, tedious and repetitive work, like returning school library books to
the shelves.

NATURE OF CREATIVITY, ACTION, SERVICE
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• Working in an old people’s or children’s home when the student:
• has no idea of how the home operates
• is just making sandwiches
• has no contact at all with the old people or children
• actually does no service for other people.

(The above example can be applied to many other activities purporting to be CAS.)

• A passive pursuit, such as a visit to a museum, the theatre, art exhibition, concert
or sports event, unless it clearly inspires work in a related activity in which a
student is already engaged.

• All forms of duty within the family.
• Religious devotion and any activity which can be interpreted as proselytizing.
• Work experience which only benefits the student.
• Fund-raising with no clearly defined end in sight.
• An activity where there is no leader or responsible adult on site to evaluate and

confirm student performance.
• Activities which cause division amongst different groups in the community. 

Guiding Questions
The following questions may help students determine whether or not an intended activity
qualifies as CAS.

• Is the activity a new role for me?
• Is it a real task that I am going to undertake?
• Does it have real consequences for other people and for me?
• What do I hope to learn from getting involved?
• How can this activity benefit other people?
• What can I reflect on during this activity?

Concluding Comment
It is not too much to suggest (indeed many students have confirmed it) that CAS can assist in
discovering the true meaning of life, and in finding one’s own place in the world by
transcending cultural and socio-economic barriers. This “own place in the world” has a
number of dimensions including:

• within oneself
• through interaction with others
• within a community
• within a period of history.

CAS is a privileged way to build one’s own place. It has transformed the lives of those who
undertake a commitment to it. We trust that students will find deep rewards through their
participation in CAS.

NATURE OF CREATIVITY, ACTION, SERVICE
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AIMS

The aims of the CAS requirement are to enable students to develop:

• an appreciation of the potential of the human mind and spirit

• knowledge, skills and understanding

• an awareness of humanitarian issues across the world

• a recognition that education imposes lifelong ethical responsibilities

• a willingness to inquire and an enjoyment of discovery 

• confidence in their ability to initiate change, both individually and collaboratively

• autonomy and self-reliance

• an appreciation of their own and others’ talents.
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OBJECTIVES

Having completed the CAS requirement, candidates should be able to demonstrate:

• self-confidence and modesty

• attitudes and values which respect human dignity and which transcend barriers of race,
class, religion, gender and politics

• an awareness of humanitarian and environmental issues, and the development of an
ethical position on them from a local, national and international perspective

• a willingness to interact meaningfully with others 

• a sense of responsibility towards all members of the local, national and global
communities, and a commitment to be of value to those communities

• personal qualities of curiosity, honesty and self-criticism 

• an ability to reflect on and to learn from experiences

• a spirit of discovery, commitment, initiative, determination and perseverance

• the ability to meet challenges and an awareness of personal limitations

• practical skills which can be used in the service of others and in a future career.
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PHILOSOPHY OF 
CREATIVITY, ACTION, SERVICE
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STRUCTURE AND ADMINISTRATION

Structure of Creativity, Action, Service within a School
A school’s CAS provision should offer the widest possible range of activities, tailored to the
particular environment in which the school is located and to the needs, interests and skills of
the students.

Having a credible, comprehensive CAS provision at a school does not guarantee that all students
will make completely appropriate choices of activities. Attitude, interest, time pressures and
maturity affect a student’s choices. Some students will need careful guidance and counselling to
enable them to construct a meaningful set of activities which satisfies the CAS requirement.

For the service element, the project approach is being adopted increasingly by schools
worldwide, because it is seen to be close to the spirit of CAS.

Examples of activities and projects incorporating creativity and action are to be found in the
“Examples of Good Practice” section of this guide. CAS coordinators, other staff and
students are also encouraged to read IB World which may contain accounts of worthwhile
service projects from schools. They should also visit the IBO web site (http://www.ibo.org)
and in particular the online curriculum centre, which provides a forum for exchanging ideas.

Similarly, many schools maintain their own web sites, including details of the kinds of CAS
activities in which their students are engaged. The challenge to schools is to design activities
that integrate the spirit of CAS with the uniqueness of the school and the local community.
Ideally, schools’ CAS schedules will largely consist of activities and projects which
incorporate students’ creativity and physical energy (action) into service. The creation of a
school-specific CAS guide (as recommended in the section on the responsibilities of a CAS
coordinator) is a very useful way of ensuring that the school integrates the spirit of CAS with
its own particular needs.

Timing 
Students should undertake CAS throughout the two years of the Diploma Programme. Each
student is expected to devote the equivalent of one half-day (that is about three to four hours)
each school week on CAS during the two years of the Diploma Programme. A minimum of
150 hours during the two years is required, with time distributed evenly among the three
areas: creativity, action and service. This time requirement is intended to indicate an
acceptable minimum—schools can take this as a guideline when implementing their CAS
schedule.

Many schools around the world substantially exceed the CAS time requirement because their
CAS thoroughly engages and motivates students. The additional hours which the students
devote to CAS are a consequence of their commitment, depth of involvement and
enthusiasm.
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Group or Individual Activities?
In general, CAS activities should involve the social dimension and group work as much as
possible. At the completion of all CAS activities over the two years, a majority should have
been spent in activities where the student works cooperatively with other people, such as in
coaching team sports, group planning of a marketing strategy to raise funds, teaching
immigrants the local language, performing in a band, or playing in a sports team for a season.

Guidelines for Heads of Schools
CAS is an integral part of the Diploma Programme because it aims to contribute to the
students’ personal development by educating the whole person. Candidates must fulfill the
CAS requirement to qualify for the IB Diploma. The relationship between the IBO and the
schools is built on trust and loyalty. The IBO monitors CAS in schools but it is primarily the
responsibility of the school to ensure that the students engage in meaningful activities and
projects. The IBO expects the school administration to share its belief in the educational
value of CAS, acknowledge the central role of CAS within the Diploma Programme, and
encourage staff support and participation as far as possible.

To make CAS educationally worthwhile, coherent and meaningful for the students, the IBO
has the following recommendations to heads of schools. The head should ensure that the
following issues are satisfactorily managed.

• A CAS coordinator should be appointed to be in charge of the administration.
The appointee should be an experienced teacher highly suited to this important
task, and who has a strong belief in and a good understanding of the CAS
philosophy as outlined in this guide.

• Sufficient release time should be allowed to the CAS coordinator for him/her to
be able to implement the schedule according to the guidelines, that is setting up,
monitoring, evaluating, counselling, documenting and constantly developing
CAS in the school. The release time required will vary, depending on:
• the number of students involved
• the development of CAS in the school.

• Adequate funding should be allocated to ensure the smooth running of CAS.
• Adequate funding should be allocated to the professional training of the CAS

coordinator.
• The school’s faculty recruitment policy should reflect a commitment to CAS.
• Parents should be well informed of the CAS philosophy and its central role

within the Diploma Programme. Parents should be involved in the activities
where they may be useful.

• Where appropriate, similar activities should be extended to younger students.
The process of becoming a “whole person” through CAS is enhanced by an early
start, such as that offered by community service in the Middle Years Programme.
 

STRUCTURE AND ADMINISTRATION
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Responsibilities of the CAS Coordinator
The coordinator is responsible for ensuring that students involved in CAS can meet the aims
and objectives set out in this guide. It is a specific and demanding responsibility for an
integral and important part of the Diploma Programme. 

Identifying possible projects and activities requires an appraisal of school and community
resources as well as a survey of the needs of students, their community and the local
environment.

The CAS coordinator should:

• have a good understanding of the nature and philosophy of CAS and its
underlying aims and objectives

• strongly believe in the importance of CAS as a key element of the Diploma
Programme, with the objective of educating the whole person

• ensure that all students are clearly informed about the rationale for CAS in such a
way that they fully understand its aims and objectives, and how they will benefit
from it 

• ensure that all students fulfill the CAS requirements according to IBO guidelines
• ensure that the school administration and all staff involved with the CAS

provision have a clear understanding of the rationale for CAS and support it as
an integral part of the Diploma Programme

• ensure that parents are fully informed about the importance, rationale and
requirements for CAS  

• invite staff, parents and other individuals to take part in CAS by leading
activities appropriate to their skills and interests

• with the students, identify worthwhile activities within and outside the school
• allow students to create their own activities appropriate to the overall objectives
• establish links with the local community, to give the students an insight into the

society in which they live 
• establish a broad CAS structure, giving the opportunity for each student to

engage in varied, challenging and meaningful activities
• continually reappraise the relevance of the overall range of CAS activities to the

needs and interests of the changing student body 
• consider the creation of a school CAS guide that follows the key CAS guidelines

but also meets the unique needs of the school and community
• maintain and keep CAS records on file and in a safe location
• assume the role of mentor for the students.

Monitoring of the School’s CAS Provision by the
Regional Office

The regional office is responsible for approving and monitoring CAS in schools. CAS
coordinators must refer to the Vade Mecum for current administrative procedures, and for
information about the forms listed in the following paragraphs.  

STRUCTURE AND ADMINISTRATION
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CAS Provision Questionnaire (Form CAS/PQ)
Schools newly authorized to offer the Diploma Programme must complete this
questionnaire and submit it to the regional office during the first year of the Diploma
Programme.

May session schools: by 31 January (of the first year)
November session schools: by 31 July (of the first year)

Note that this completed questionnaire is required of newly authorized schools in
their first year only. It is not required from other schools and it is not required from
new schools after the first year (unless requested by the regional office, or when
fundamental changes are made).

Student Records
Two forms are provided for completion by students. The CAS activity self-evaluation
form (CAS/AEF) should be completed at the end of each activity/project, and the
student final summary form (CAS/SFS) should be completed at the conclusion of the
student’s participation in CAS activities. Form CAS/SFS is a list of the activities/
projects and the student’s critical reflection on the entire CAS experience. All forms
completed by the students should be retained centrally by the CAS coordinator, so
that they are available if requested by the regional office.

Form CAS/CP 
Schools must submit form CAS/CP to the regional office. This form contains the names
of any Diploma Programme candidates who have not successfully completed the CAS
requirement and whose Diploma will therefore be withheld. Such candidates have up to
one year to complete the CAS requirement. The form must be submitted before the
final examinations begin, in accordance with the following deadlines.

May session schools: by 1 May
November session schools: by 1 November

If the CAS requirement is met within one year the school should resubmit the
complete records of the candidate to the regional office with its recommendations.

If the candidate does not complete the requirement within one year, the Diploma will
not be awarded, even if all other requirements have been satisfactorily met.

Random Checks
Each year the regional office requests random samples from a number of schools,
comprising three candidates’ complete CAS records and a summary evaluation report
on each student written by the CAS coordinator. The deadlines for receipt of these
documents by regional offices are as follows.

May session schools:  by 1 May
November session schools: by 1 November

The regional director or an authorized representative may visit a school as part of the
monitoring process. This may be at the regional office’s initiative or following a
request by the school. Schools are required to keep CAS records centrally; these must
be made available to the regional office on request, including at any time during the
examination session.  

STRUCTURE AND ADMINISTRATION
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GETTING STARTED

This section is aimed particularly at new schools in the process of designing and implementing CAS.
It may also be a useful reference for experienced schools wishing to develop further their existing
provision. More advice, guidance and a recommended bibliography are available on the online
curriculum centre.

The success or failure of CAS depends heavily on a commitment by all members of the school
community. The responsibility for CAS cannot be left to students; the school must provide
administrative support and the necessary funding. Strong adult leadership and guidance, from staff,
parents, or other members of the local community, should be given to each designated CAS activity. 

Human Resources
Staff and partners: teachers are often viewed only in terms of their particular subject
expertise. However, virtually all school staff have other talents they would be prepared to
share and which could contribute to excellent CAS activities. Ancillary staff can be very
useful in helping to identify and supervise community and environmental activities. Partners
can also be encouraged to become involved in CAS. 

Students: many students have already achieved considerable skills in pursuits such as music,
art, drama and sports. These can make excellent activities with younger students in the school
or off-campus in the local community.

Parents: parents can also be a very useful resource for CAS activities, thanks to a wide range
of occupations and interests. Parents are often very keen to assist with a variety of CAS
ventures, or even to lead them on a regular basis.

Ideas and Physical Resources
A school will often find that its existing activities provide a natural transition to CAS. It
should be emphasized, however, that while CAS may be extramural, it is not extracurricular.
Rather, it is an integral component of the Diploma Programme requiring activities outside the
classroom. If the school decides to modify an existing set of activities, the students may also
need to modify their approaches to maintain an appropriate balance and to include the
all-important phase of personal reflection.

All schools have a variety of places ideal for CAS activities: the swimming pool, the sports
hall, gymnastics hall, auditorium, clinic, playing fields, art rooms, music studios, language
laboratories, computer rooms and technology workshops. They can be particularly attractive
as a means of bringing to the campus younger and older members of the local community
who can then share the facilities the students use.  
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Classrooms, laboratories and workshops can also support CAS and integrate it into the
curriculum and provide an intellectual stimulus for various activities. Some examples are
given below.

• Some group 3 subjects, particularly history, aim to develop students’ awareness
of problems facing humanity, and possible solutions to those problems. Students
can be encouraged to see themselves as responsible for the future.

• Biology, geography and environmental systems classes are ideal for analysing
local environmental problems and identifying possible solutions to be
implemented by an environmental action group.

• Computer science classes can be used to design programs to help children who
have mental disabilities.

• Design technology classes can offer the opportunity to design and make devices
that will help people who have disabilities.

• Theory of Knowledge classes can provide an excellent opportunity for students
to reflect on the nature and philosophy of CAS and to discuss the skills and
values it encourages.

Helpful Organizations
Schools should not confine their audit of CAS resources to the school community. It is
possible to identify a variety of official organizations, both locally and elsewhere, which can
provide support for weekly CAS activities and major projects. The school should maintain
close contact with outside agencies through which students are completing part of their CAS
requirement. Examples of such organizations are:

• social services, health services, government offices

• overseas embassies and consulates 

• service organizations 

• environmental groups 

• youth groups, sports clubs, drama, music and art groups

• multinational and local commerce and industry (for financial support—banks and
insurance companies may be prepared to fund service ventures)

• international organizations such as Amnesty International, the Red Crescent, Red
Cross, Duke of Edinburgh’s International Award Scheme, the YMCA and the
YWCA

• Habitat for Humanity Project (www.habitat.org).

Local and national press coverage of students’ CAS activities can be very positive and gives
excellent publicity to the community, reflecting well on the school. It can also encourage
other organizations to propose new activities for the school’s CAS provision.

GETTING STARTED
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Community Service
Students can often provide very valuable service to the community. 

• Local institutions: hospitals, homes for the elderly and orphanages usually
welcome regular contact with and visits from students.

• Local projects: examples of such projects are litter clearing campaigns for
beaches and rivers, tree-planting and building an adventure playground. These
activities are often publicized in local newspapers.

• Emergency services, such as lifeboat, cliff rescue and mountain rescue can be
undertaken by CAS students.

• Non-academic support staff: the school’s support staff and their local
neighbourhoods can be helped; students are more likely to have access to and be
accepted for work on community projects in these areas if the support staff make
contact. Students and staff members benefit from working together on projects.

• Local schools: the buddy system for help with schoolwork and cultural
enrichment is frequently welcomed by local schools.

• Emergencies: crises occur in every community, usually as a result of natural
hazards, sometimes from political unrest or war. Floods, hurricanes, earthquakes
and influxes of refugees demand immediate relief work. Schools in areas where
such events are not uncommon might include in their CAS provision training and
preparation for emergency assistance.

Advice to Schools
Schools should be aware of the implications of their proposals for the local community.
Initiatives for activities which may appear straightforward and uncontentious sometimes meet
with significant difficulties when put into operation. CAS is primarily experiential education,
not a social service club. All activities should therefore have an educational potential. Some
possible areas of difficulty are given below.

Cultural Differences
Local communities can view with suspicion or even resentment the well-intentioned
efforts of schools to become involved with community affairs, especially social
services. An international school may have serious problems if it appears to be
indifferent or insensitive to local values and cultural attitudes. At the same time, the
school must remain sensitive to the cultural, social and economic diversity of its
student body. Schools should make the effort necessary to overcome these problems,
create a climate of trust and encourage the development of positive relationships.
Appropriate solutions will vary but effective strategies might include some of the
ideas given below.

• Students could invite leaders of local service and neighbourhood groups to
meet staff and students at the school. The school can explain the objectives
of the CAS requirement and thereby gain support and understanding.
Prominent members of the public can be given invitations to concerts, sports
and international celebrations in an effort to forge good relationships with
the community.  

GETTING STARTED
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• Pairing students with others from local schools to promote better
understanding can be effective.

• Teachers might use local contacts to introduce students into the community
and open doors to possible CAS activities. School employees from the
community can be of assistance with this kind of activity.

• Teachers might arrange short courses on cultural awareness for all students
early on in the Diploma Programme. This can help avoid future problems.  

Different Languages
The inability to communicate can be a barrier to effective CAS initiatives. Possible
solutions are:

• arranging an intensive conversational course before students begin their CAS
activities

• devising CAS scenarios in language B and ab initio classes

• arranging for bilingual students or members of the outside community to act
as interpreters (a pairing system with local students is a good way to
overcome a language barrier)

• designing activities where there is no need for a common spoken language,
such as dance or sports.

Legal Requirements
Schools should be familiar with local laws to avoid unwittingly infringing them. The
school also has a responsibility to insure itself against accidents and liabilities arising
from activities on and off campus. The CAS coordinator should check with local
government authorities to assess possible legal problems and consult the school’s
administration about third party liability coverage under existing insurance policies,
which should be extended if necessary.

Parental Concern
The safety of young people participating in some CAS activities may be a source of
parental concern; this should be anticipated, addressed and alleviated by the school
whenever possible. The following strategies may help.

• The CAS coordinator should convene a meeting with students and parents to
explain the aims of all activities which may have a risk factor. The
coordinator should explain what arrangements have been made to reduce any
risks as far as possible.

• Parents should be encouraged to participate in the activities themselves.

• The safety of students may be greater if they work alongside members of the
local community. It may be advisable for students to work in pairs or groups
even in less risky circumstances.

• Where possible, supervising adults should have basic training in first aid.

GETTING STARTED

IB Diploma Programme Guide: Creativity, Action, Service, August 2001 17



Motivation
There are various ways in which motivation can be encouraged. Some suggestions
are listed below.

• Participants should be fully aware of the aims and objectives of CAS.
Outside speakers can be invited to present their views to strengthen students’
understanding of the role of CAS in the curriculum. These speakers may be
former students who may emphasize how important and enjoyable their CAS
experience was, or they may be representatives of local organizations and
communities, which have benefited from service activities.

• Adequate training for staff and students must be provided for those areas of
CAS which require the development of new skills.

• Activity leaders should lead by example, rather than by adopting a passive,
solely supervisory role.

• Parents need to be informed of the importance the school places on CAS.
Wherever possible, they should be encouraged to participate in CAS, either as
leaders or by making occasional visits to see activities in progress.

• Activities involving the participation of students from different schools
should be included in the schedule.

Students and their parents should be told at an early stage that the school might
organize annual CAS fairs to display the work and initiatives of CAS activities. This
is an effective way for new schools to introduce parents to the potential of CAS.
They should also be told that students’ CAS records will be consulted for university
references, transcripts and other testimonials. Schools may wish to recognize
outstanding achievement and service in CAS with an appropriate award. Articles in
school publications and local newspapers can also help to motivate students.
Every effort should be made to give CAS a high profile. Occasional visits to various
activities by the school’s senior administrators will emphasize the importance of
CAS. A strong, fully supportive role played by senior staff is one of the best ways to
motivate students and encourage activity leaders.

Professional Development of CAS Coordinators
Experiential education is a recognized area of professional education. Some of the
considerations for professional development are:

• the recruitment of staff who have training in the area of experiential learning
• the encouragement of and funding for teachers to attend CAS conferences where

professionals share ideas and problems
• the portability of a professional profile within schools authorized to offer IB

programmes
• making use of professional forums such as 

• the American National Youth Leadership Council 
• the Association for Experiential Education 
• National Helpers Network Inc, 245 Fifth Avenue, Suite 1705, New York,

NY10016-8728
• the European Council of International Schools (ECIS)
• the ECIS community service listserv (community@listserv.ecis.org).  

GETTING STARTED
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The ECIS offices are:

ECIS Office of the Americas
105 Tuxford Terrace
Basking Ridge
New Jersey 07920
USA

Tel: 1 908 903 0552
Fax: 1 908 580 9381
E-mail: malyecisna@aol.com

ECIS Australasian Office
“Cumburri” IEC
PO Box 367
Kilmore 3764
Victoria
Australia

Tel: 61 3 5781 1351
Fax: 61 3 5781 1151
E-mail: intedcon@ontherun.com.au

ECIS Iberian Office
Please address all mail exactly 
as given below.
ECIS
PO Box 6066
28080 Madrid, Spain

Tel: 34 91 562 6722
Fax: 34 91 563 6854
E-mail: ecismadrid@ecis.org

ECIS UK Office
21 Lavant Street
Petersfield
Hampshire
GU32 3EL
UK

Tel: 44 1730 268244
Fax: 44 1730 267914
E-mail: ecis@ecis.org
Website: www.ecis.org

GETTING STARTED
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EXAMPLES OF GOOD PRACTICE

Good practice in CAS should involve a new role for the student, a real task for him or her to do, real
consequences and opportunities for inward reflection. A new role will often be a new activity, but
may also be the student taking a fresh approach towards, or setting different goals in, an activity
which he or she has already experienced. 

In addition to the questions provided in the “Nature of CAS” section, students may find it useful to
ask the following guiding questions before they start an activity or project. The questions can also be
referred to during the activity and afterwards.

• What did I/we do and where did I/we do it?
• What did I/we hope to learn?
• How successful have I/we been?  
• What difficulties were encountered and how did I/we overcome them?
• What did I learn about myself? What did I learn about other people?
• What abilities, attitudes and values have I developed?
• Did anyone help me? With whom have I interacted?
• How did this activity benefit other people or institutions?
• What would I change if I were to do this again?
• How can I apply what I have learned to other situations?

Community Service Projects Incorporating Two or Three
of the CAS Elements

In the School Community

Swimming instructor
To pass on knowledge and skills to others
The children have fun, exercise and learn to swim
Responses to the guiding questions above

New role:
Real task:
Real consequence(s):
Reflection:

Teaching children who have a disability to swim (action, service)

Softball coach
To pass on knowledge and skills to others
The children have fun, exercise and learn to play softball
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Coaching the softball team (action, service)
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Journalist
Presenting and writing newspaper articles to deadlines
Publication of work
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Writing for a school newspaper (creativity, service)

Designer
Creating the noticeboard
Effective communication of messages
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Designing and constructing noticeboards for other students with messages that
encourage reflection about important subjects (creativity, service)

Instrumental music teacher
Making music together
Improved individual and group proficiency in music
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Teaching the guitar to a younger class (creativity, service)

In the Local District
These activities strengthen the links between the school and the local community.

Art or music teacher and learner
Visiting a local school and establishing productive rapport
with other students
The two groups of students learn new skills from each other,
perhaps culminating in a joint exhibition/concert
Responses to the guiding questions

New role:
Real task:

Real consequence(s):

Reflection:

Exchanging artistic or musical skills with other students in a local school 
(creativity, service)

Language teacher
Preparing lessons and teaching, providing materials
The immigrants learn to communicate in the language of the
host country and find a link through the teachers
Responses to the guiding questions

New role:
Real task:
Real consequence(s):

Reflection:

Teaching a language to recently arrived immigrant children
 (creativity, service)

Mural painter
Drawing and painting the murals
Making the children’s home attractive and providing them
with an opportunity to do something artistic
Responses to the guiding questions

New role:
Real task:
Real consequence(s):

Reflection:

Working with abandoned children to paint murals in their care institution 
(creativity, service)

EXAMPLES OF GOOD PRACTICE
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Member of lifeboat crew or mountain rescue team
Helping to save lives
People are rescued
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Running an emergency service, such as a lifeboat service or mountain rescue
team (action, service)

Environmental worker
Cleaning up the pollution
Environmental improvement
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Clearing a beach of oil pollution, litter and jetsam  (action, service)

Builder
Erecting a building in cooperation with street children
The street children will have a home in which to live
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Digging and laying foundations and constructing a simple building to house
street children (action, service)

Leader of a children’s camp
Planning, carrying out and leading all the activities with the
younger students
Providing a good experience for all the campers
Responses to the guiding questions

New role:
Real task:

Real consequence(s):
Reflection:

Organizing an open-air camp for younger students (action, service)

Expedition leader
Planning and carrying out all the tasks necessary for reaching
the summit 
Satisfaction of having achieved a shared goal through a
shared challenge
Responses to the guiding questions

New role:
Real task:

Real consequence(s):

Reflection:

Leading a mountain expedition (action, service)

Friend and scribe
Regular visits to an elderly person who recounts the local
history (of a family or region) which the student records and
later presents as a book written by the elderly person
The elderly person makes a contribution to the recording of
local history and feels valued for having done so
Responses to the guiding questions

New role:
Real task:

Real consequence(s):

Reflection:

Inter-generational learning and friendship (creativity, service)

EXAMPLES OF GOOD PRACTICE
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Civil engineer
Designing and constructing a water supply in a village for
leprosy patients
The villagers have clean, safe drinking water on tap, and no
longer have to walk to the river and be exposed to danger
from crocodiles and hippos
Responses to the guiding questions

New role:
Real task:

Real consequence(s):

Reflection:

Providing a water supply in a village for leprosy patients
(creativity, action, service)

Organizer, walk participant, assisting people who are blind
Planning and publicizing, walking with people who are
blind, raising money
People who are blind are provided with guide dogs
Responses to the guiding questions

New role:
Real task:

Real consequence(s):
Reflection:

Organizing a “Walkathon” to raise money for guide dogs for people who are
blind (creativity, action, service)

In the International Context
These activities are designed to create links between the school community and the global
community.

Web site designer
Designing and updating a web site to benefit students from
other schools
Sharing of ideas, attitudes and values on an international level
Responses to the guiding questions

New role:
Real task:

Real consequence(s):
Reflection:

Creating and managing a CAS web site (creativity, service)

Fund-raiser/campaigner
Administrative arrangements and fund-raising
Enhanced student awareness of human rights/environmental
issues and enablement of the organizations to carry out their
work
Responses to the guiding questions

New role:
Real task:
Real consequence(s):

Reflection:

Raising funds for Amnesty International/Greenpeace/World Wide Fund for
Nature (creativity, service)

Conference organizer/politician
Administrative arrangements and fund-raising
Student involvement in the MUN, enhanced awareness of
political and humanitarian issues, improved skill in debating
and persuasive argument
Responses to the guiding questions

New role:
Real task:
Real consequence(s):

Reflection:

Organizing student participation in, and raising funds for, the Model United
Nations (MUN) (creativity, service)

EXAMPLES OF GOOD PRACTICE

IB Diploma Programme Guide: Creativity, Action, Service, August 2001 23



Charity campaigner
Arranging collection and delivery of blankets, tents, food
and medical supplies for victims
Practical help for people who have suffered the damage of a
natural disaster
Responses to the guiding questions

New role:
Real task:

Real consequence(s):

Reflection:

Assisting victims of natural disasters (creativity, action, service)

Action

Musician
Interpreting a composition in an innovative way
Entertaining an audience
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Performing Wieniawski’s Violin Étude No 3 on a Fender Stratocaster

Artist
Painting in watercolour
Artwork for viewing by other people
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Learning to paint watercolour landscapes

Creativity

Gymnast
Practising in the gym
Developing skills and keeping fit
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Gymnastics

Softball player
Scoring points 
Losing?
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Playing in a softball team against the US embassy marines

Becoming a qualified sub-aqua diver
Acquiring the skills and knowledge necessary for safe diving
Safe, enjoyable diving in a team
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Learning to scuba-dive

Cross-country running 
Reconnoitring the area, laying the trail, and running
Getting physically fit in a social context
Responses to the guiding questions

New role:
Real task:
Real consequence(s):
Reflection:

Joining a running club 

EXAMPLES OF GOOD PRACTICE
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EVALUATION OUTLINE

For candidates graduating in 2003 and thereafter

CAS evaluation requires the making of qualitative judgments according to performance criteria which
encourage the students to show evidence of personal development in their attitudes, values and skills.

During the two years of the Diploma Programme there are many sources which inform the evaluation
process. The IBO requires every Diploma Programme candidate’s CAS performance to be evaluated
in two ways, as described below.

1111 Evaluation by the Student
• Records of activities/projects

• Self-evaluations

• Final, summary report with final self-evaluation

2 Evaluation by the School
• Evaluation by the supervising adult, including comments on each activity/project

supervised

• Evaluation by the CAS coordinator, including guidance given during the course of CAS
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EVALUATION DETAILS

CAS is the heart of the Diploma Programme—María Piaggio

The IBO recommends that a range of evaluation methods be used whenever possible. These may be
formal or informal. 

Formal evaluation is based primarily on the school evaluations and self-evaluations of each activity.

One method of informal evaluation is direct observation of students at the time of an activity by the
adult leader and the CAS coordinator. Group and individual discussions with the leader and the CAS
coordinator are also helpful. Regular meetings of students to share their experiences can help them
develop a deeper understanding of what CAS means for their personal development.

CAS has parity of esteem with all the other requirements for the award of the International
Baccalaureate diploma. For a candidate to meet the CAS requirement fully, his or her records, along
with the self-evaluations and school evaluations, must clearly demonstrate quality, balanced content
and genuine commitment. On its own, proof of time spent on CAS is not sufficient.

Evaluation by the Student
The evaluation should focus on the following:

• a CAS diary, file or portfolio containing written, and perhaps visual, evidence of
the candidate’s involvement

• evidence of planning and organization

• evidence of commitment and effort

• the candidate’s personal achievement and development, taking into account
skills, attitudes and values at the start of the activity

• evidence of reflection throughout their CAS activities.

Reflection and Self-evaluation by the Student
CAS coordinators should explain clearly to all students at the beginning of their
involvement the importance of writing self-evaluation reports or reflective comments at
the end of each series of regular activities or a project. Students should be reminded that:

• a record must be kept of each CAS activity undertaken

• reflective comments, in writing, should be made at the conclusion of each
series of regular activities or at regular intervals in the course of a project

• records and reflective comments should contribute to a CAS diary, file or
portfolio.
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For both individual activities and projects, students may respond on the appropriate
form (available from the Diploma Programme coordinator) or they may choose to
write a reflective piece using the questions on the form to structure their writing. The
questions, based on the objectives of CAS, ask the students to consider:

• the extent to which they have developed personally as a result of the CAS
activity

• the understanding, skills and values acquired through the experience

• how others may have benefited from the activity

• the extent to which they are aware of their own strengths and weaknesses.

Some students may wish to record aspects of their CAS activities with photographs,
video tapes and audio tapes. These can provide a useful reference when completing
the formal evaluation reports. At the end of their CAS activities, students must make
a final self-evaluation by listing all their projects and activities and then writing a
critical reflection on their entire CAS experience, addressing the questions below. A
form (also available from the Diploma Programme coordinator) is provided for this
purpose. The guiding questions should be used to structure this final self-evaluation.

In approaching the self-evaluation task, students should use the following questions
and statements.

1111. Describe the activity. What did you do at each stage? Include dates where
relevant.

2. What did you hope to accomplish by this activity? What did you actually
accomplish?

3. What difficulties did you encounter?

4. Did you feel at any stage that you were failing to achieve what you wanted
from this activity?

5. What did you hope to learn from this activity, about yourself, about others,
or about academic subjects? (For example: self-confidence, modesty, respect,
awareness, responsibility, curiosity, honesty, objectivity, commitment,
initiative, determination, new skills and the ability to meet challenges.)

6. Did anyone help you during this activity? If so, describe the help given.

7. How did this activity benefit other people or institutions?

8. What would you change if you did this same activity again?

9. What would you like to do next if you could continue with this activity?

EVALUATION DETAILS
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Evaluation by the School

Evaluation by Supervising Adults
Minimally, this requires a considered comment to be written on the student
self-evaluation form at the conclusion of a series of regular activities or a project.
Supervising adults are encouraged to write letters to be placed in the student’s diary,
file or portfolio. Where there is an activity involving many students, a letter or
certificate of achievement can be presented to those who have successfully met the
requirements.

The CAS Coordinator: Record Keeping and Evaluation
Schools are required to compile and keep full records of each Diploma Programme
candidate’s CAS performance. These records will facilitate the writing of full
evaluation comments for future transcripts, for transferring to another school and for
giving to the regional office on request. 

The CAS coordinator should make a final, individual evaluation of the performance
of each student. Evaluation should be based on more than the student’s written
report: oral reports, group presentations or a presentation at the site of the activity
should also be encouraged.  

EVALUATION DETAILS
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PERFORMANCE CRITERIA

Use of the Performance Criteria
The following performance criteria describe a range of related qualities or attributes which
candidates are expected to demonstrate during CAS. They correspond with the CAS
objectives. It is recognized that the criteria are not discrete, and that there is a degree of
overlap between them. They are designed to help CAS coordinators evaluate the performance
of their students.

It is recommended that these criteria are shared with students and their parents.

The student demonstrates:
an ethical appreciation of humanitarian and environmental issues to guide choices of
action from a local, national and international perspective.

Awareness of Global IssuesCriterion E:

The student demonstrates:
adaptability, collaboration, empathy, respect, a sense of justice and fair play.

Interpersonal QualitiesCriterion D:

The student demonstrates:
perseverance, self-confidence, a degree of humility, responsibility, punctuality, commitment,
reliability, initiative.

Personal QualitiesCriterion C:

The student demonstrates the abilities of:
thinking creatively, researching community needs, planning and organization, resource
management, identifying success and failure.

Personal SkillsCriterion B:

The student demonstrates:
the ability to meet challenges, regular participation, awareness of personal limitations,
progress in the new role, learning from experience, helping to solve community problems.

Personal AchievementCriterion A:
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